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The broad areas of counseling, testing, and placement 
make up the largest segment of the guidance services to 
students. These are by no means the only services offered 
but will be the only services considered in this paper. In 
my writing I have tried to find more definitely the direction 
which is meaningful to me in my dealings with administrators, 
students, and teachers. I did not undertake this project 
necessarily to help other people understand the counseling 
theories or guidance activities, but to strengthen my own 
way of thinking. 
I will present counseling in the high school as I see 
it. Some counselors will tend to follow E.G. Williamson 
and his counselor-centered theory, which has some advantages 
and many disadvantages. Others will follow Carl Rogers and 
use the client-centered approach, which also has its 
advantages and disadvantages. As for myself, I believe a 
counselor must be eclectic in his approach to high school 
counseling, and I will present the advantages and dis¬ 
advantages to this approach. 
The testing program in a high school must be used to 
see if we are meeting the general objectives of education. 
Individualizing educational activities can be one of the 
major purposes of the testing program. As the testing 
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program should consist of ability tests, achievement tests, 
personality tests, and interest tests, the objectives of 
each will be presented. Each one of these tests should be 
used to evaluate the overall educational program and not 
the individual student. By using those tests, the 
administration, classroom teacher, and counselor will 
derive some benefits from the program. However, in order 
for the testing program to be of maximum value, faculty 
cooperation must be developed. By involving the faculty in 
the selection and administration of the tests, the individual 
school system will arrive at a local testing program which 
will be of maximum value. 
Although only educational placement after high school 
will be considered, there are many other areas in which 
placement plays a large part. In educational placement the 
student must consider many factors before he can choose an 
institution after high school. Much of the general 
information is contained in college catalogs, but the 
important factor is to see if the school will meet the needs 
of the student. One way for the student to discover this is 
to visit the school. I will suggest many things to look for 
on such a visit. The student must also consider if he is 
interested in attending a four year school or a two year 
school, and these will be described as well as the type of 
student selecting the two year school. Getting an early 
start and doing some long range planning with the counselor 
is a must for any student contemplating college. 
Admission policies must be discussed as well as the 
College Entrance Examination Board Tests. Although 
these are by no means the only considerations a student 
should make, I find that many students can use them as 
a starting point. 
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Counseling 
As the most significant, the most complex, and 
the most demanding guidance activity, counseling is 
also the most difficult for non-counselors to 
understand. The existence of the other services 
are highly desirable and help make the task of the 
counselor easier and more efficient, but counseling, 
if necessary, could stand alone. All the other services 
would not have much value without the presence of 
counseling. Perhaps the reason counseling is so 
difficult for the laymen to understand is the fact that 
there are three major schools of thought regarding 
counseling, and what you do in a counseling situation 
will depend upon which school has influenced your way 
of thinking the most. Therefore, it will be necessary 
to discuss the theoretical implications of each of the 
three schools. 
The leading advocate of the counselor-centered 
school is E. G. Williamson. Like many other clinical 
professions, such as medicine, the steps in this 
counseling process have been listed as analysis, 
synthesis, diagnosis, prognosis, treatment and follow¬ 
up. The counselor begins by gathering as much 
information as possible about the counselee. It is 
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a basic dogma that the more information you have about the 
counselee, the better you can make a correct decision for 
him. Williamson states that "a counselor never has 
sufficient information: he can always use more case history 
V 
data.” After gathering all the information possible, the 
counselor attempts to interrelate his collected data by 
interpreting it so that he can make a prognosis, or 
prediction of what the outcome of his client's behavior will 
be. The treatment, or what the counselor-centered theorist 
calls counseling, is nothing more than telling the client 
what to do, and this recommendation is considered in view 
of the prognosis and is structured to bring the client to a 
position which is considered by the counselor to be 
satisfactory. After the treatment the follow-up takes place 
with the counselor checking to see what the actual outcome 
is. In other words to see if the proper action was 
prescribed to bring about the desired outcome, if it wasn't, 
you must start over by gathering more information and 
repeating the six steps with this added information, it must 
be understood that the six steps do not necessarily occur 
separately, nor do they occur in the given order, but 
usually you can detect all six steps. 
Some advantages and some disadvantages are found in 
counselor-centered counseling. On the plus side many clients 
l/Counseling Points of View. Willis E. Dugan, Editor, 
Univ. of Minnesota Press, Minneapolis, Minnesota, 1959, p. 1. 
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like this approach and readily accept it. They don't have 
to make a decision, it is made for them. Also this seems 
to be a very quick and efficient way of dealing with a 
troubled person. However, on the other side of the coin 
the procedure absolves the client from all the 
responsibility of directing his own life, and if the 
treatment works, it serves as a crutch until the next 
crisis arises. There has been no growth in the individual 
because he has learned to become dependent on the counselor. 
I guess that this actually can be considered growth, but it 
is not the type that makes the individual more self-sufficient. 
Another drawback to this procedure is that the solution to 
the problem may not be accepted, and the client may 
completely reject the treatment. If this continues to 
happen, the counselor will readily refer the client to other 
professional workers who have the necessary skills in 
bringing about satisfactory adjustments. 
The chief spokesman of the client-centered school of 
counseling, Carl Rogers, believes that the directive 
counselor tries to run the client's life. A basic tenet 
of Rogers is that the responsibility of solving problems 
must remain with the client, not the counselor. He 
believes the private world of self-understanding is known 
only to the individual himself, in any genuine and complete 
sense, and that the internal frame of reference is 
sufficient for counseling and for the individual's management 
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of his own development. Actually the basic philosophy of 
client-centered counseling is simple, and may be summarized 
in three beliefs, assumptions, or attitudes: 
11 . Each individual is a person of worth in 
himself and is therefore to be respected 
and valued as such. 
2. Each individual is capable of assuming 
responsibility for himself. He can, and 
will, under appropriate conditions make 
the best, or right, decisions or 
choices for himself. 
3. Furthermore, each individual has the 
right to self-direction, to choose or 
select his own values and goals, to make 
his own decisions.1’!/ 
You must accept the counselee as a person with 
”sufficient capacity to deal constructively with all those 
aspects of his life which can potentially come into 
conscious awareness. This means the creation of an 
interpersonal situation in which material may come into the 
client’s awareness, and a meaningful demonstration of the 
counselor’s acceptance of the client as a person who is 
2/ 
competent to direct himself.“ 
Just as the counselor-centered approach passes through 
certain steps, so does the client-centered approach. The 
counselor views the counseling session as passing through 
the five following stages: ”1. The client comes for help; 
l/Counseling and Guidance in Schools. C.H. Patterson; Harper 
and Brothers Publishers, New York, JNew York, 1962, p. 113. 
2/Client-centered Therapy. Rogers, C.R., Houghton-Mufflin 
Company, Boston, 1952, p. 24. 
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2. He expresses emotionalized attitudes freely; 3. This 
leads to the development of insights; 4. These result in 
positive planning and actions; 5. The client terminates 
the contact. If counseling runs its complete course, these 
five stages can almost inevitably be seen to occur. 
However, it should not be thought that these are separate 
and distinct stages with clearly defined boundaries. On 
the contrary, they are merely general zones of reference - 
merging into one another - which guide the counselor in 
^ y 
following the general onward progress of the client." 
There are three basic techniques used by the client- 
centered counselor in the counseling relationship. He 
indicates by his words and actions that he accepts the 
counselee and what he has to say, without passing judgment. 
He reflects the feelings expressed by the counselee by 
restating them in a way that is acceptable to the client, 
and by doing this he can help to clarify the feelings and 
attitudes of the client. To test whether you have 
understood another person's statement, rephrase it or 
summarize it in a way that is satisfactory to him. You 
will soon realize how terribly difficult this is to 
accomplish. You must train yourself to listen, to actively 
follow what the client is saying, or trying to say. It is 
listening without interference by one's own personal 
1/Counseling With Returned Servicemen« Rogers, C.H. and 
Wallen, J.L., McGraw-Hill Book Company, Inc., New York, 
New York, 1946, p. 47. 
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reactions and associations, without interruptions, without 
questioning, without probing, and without judgments, it 
is focusing your undivided attention and interest on what 
the other person has to say. 
Directly opposite from the counselor-centered theorist, 
the client-centered theorist does not use psychological 
tests unless the counselee requests them, and then the 
results should only be used for self-appraisal. Because the 
counselor wants the responsibility for problem solving to 
remain with the counselee, he does not advise, persuade, or 
cajole in the counseling session. It is sheer delusion to 
assume that this constitutes counseling or that it effects 
any real change in the basic attitudes on the part of the 
counselee, except in occasional cases. 
Some advantages and disadvantages are found in client- 
centered counseling. One advantage is that for most clients 
this is a unique experience as he has to accept the 
responsibility for his own actions. He appraises himself 
and moves in a certain direction which he alone determines. 
By doing this he learns to face and adjust to conflict—not 
a particular situation but he learns to become truly self- 
actualizing. There are also disadvantages to this approach 
in the school setting. For example, the student must be 
under stress and come to the counselor voluntarily. The 
referrals in the school situation would not be permitted. 
The client must also have sufficient intellectual ability 
10 
to cope with life, must be able to verbalize well, must be 
reasonably independent, must be free from excessive 
instability, must be in the suitable age group of 10 to 
60, and must have a fairly accurate self-concept. That is, 
he must not see himself as something that he is not and 
does not have the ability to become. For all of the above 
reasons the client-centered counselor must reject some of 
his clients. In the school setting I believe that we must 
help everyone we can. 
In an educational setting pupils will present a wide 
range of problems and equally diverse abilities for dealing 
with them. Rigid adherence in a school setting to a single 
school of thought will be nearly impossible, but even if it 
were possible, I would question the desirability of such 
action. This will limit the number of students with whom 
you can work. Therefore, the eclectic approach may be 
better than the other two approaches in an educational 
setting. The essential characteristic of this school is 
that it attempts to select the counseling method in 
accordance with the particular type of problem, counselee, 
setting, etc., that he has. JMo two situations are exactly 
alike, and therefore, you will probably not use the same 
approach twice. This does not mean that you try everything 
until something works. It cannot be operated on a trial 
and error basis. The eclectic counselor must select his 
technique on the basis of its predicted effect on the 
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counselee, and usually he will use one approach or another 
throughout a relationship with a single client. The theory 
and practice you finally adopt must be your own and you will 
find it almost impossible to fit wholly into someone else’s 
theory. After studying the different schools of counseling, 
you will feel strongly in favor of some ideas and just as 
strongly against others. You take what appeals to you and 
incorporate it into your theory and what does not appeal to 
you, you leave it behind. This is one of the advantages of 
the eclectic approach, namely that this approach is based 
on solid knowledge of all theories. It is not, as some 
critics would like you to believe, an approach based on 
ignorance of other approaches or an approach used when you 
are unsure of your purpose. By being fully aware of other 
approaches, you can become more effective as a counselor. 
You can be highly consistent with any one client and if 
your theory is really you, you will be consistent. Also, 
you will have no need to refuse to help any client, if you 
convey an attitude of acceptance and confidence that the 
student can make the right decision, you will be able to 
give some help to everyone. 
Successful counseling cannot be determined or judged 
by how well you have learned one technique or another. It 
cannot be determined by whether you do this or that, or 
whether you say this instead of that in a counseling 
situation, but it can be determined by your attitudes towards 
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other people, young people especially* What you need to be 
successful in counseling are good human relations. You 
must have faith in human beings; faith that the person can 
make his own decisions; faith that the person knows what 
he can do; and faith that the person will go in the right 
direction. The 11 right11 direction is the right direction 
for him not you. Besides faith you must communicate a 
feeling of acceptance to people; that is, you accept them 
as they are. Because of this acceptance the person does not 
need to distort his perception of himself, and he can examine 
his true feelings. Along with faith and acceptance you must 
convey the feeling of respect; respect the right of the 
person to be what he is. Finally, if you have the 
aforementioned traits, you will probably be open, sincere, 
and honest. You must not just pay Hlip service" to these, 
but you must really feel them. JSlo matter how hard you try, 
you cannot disguise these feelings and the students are 
very quick to spot a phony. If this happens, there is no 
way you can be effective in the counseling situation. The 
important factor in the counseling relationship is the 
counselor as a person, rather than the particular system 
he uses. It is more important to focus your attention on 
what the counselor is rather than what he knows. 
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The Testing Program in Guidance 
The present emphasis upon meeting individual pupils 
needs adds to the desirability and the necessity of 
securing adequate data concerning each pupil. The use of 
properly selected tests is one of the most economical, 
scientific, and professional techniques for implementing 
a sound philosophy of education. 
At the present time we have what is considered a fairly 
good and defensible social philosophy of education which 
defines the objectives of education in a democracy. 
However, we cannot evaluate our schools in terms of whether 
or not we are meeting these objectives until we devise some 
sound criteria of evaluation. Consequently, while we are 
speaking in glowing terms of the opportunities of students 
in a democracy, many of us are failing to achieve 
objectives which our schools have accepted as desirable. 
To quote Mr. Lennin of the World Book Company, "Education 
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without evaluation is like target practice in the dark." 
Before a discussion on the methods of evaluation that 
can be used, it would be wise to examine our social 
philosophy of education. The purposes of education as 
2/ 
defined by the Educational Policies Commission follows: 
i/Test^Service Notebook Mo. 2, Lennin, Roger T., World Book 
Company, Yonkers on Hudson, 1957. 
2/The Purpose of Education, Education policies Commission, 
National Education Association, Washington, D.C., 1938. 
14 
1. Self-Realization 
The objectives here are competence in the basic 
language and computational skills, sound health habits, 
recreational and intellectual interests, aesthetic apprecia 
tion and a sense of responsibility or self-direction* 
2. Adequate Human Relations 
In this area of development are included respect for 
human beings, friendship and social cooperation, 
appreciation of the home as a social institution, and 
democracy in both family and outside personal relationships 
3. Economic Efficiency 
Economic efficiency involves the possession of 
information concerning the world of work, the selection of 
a suitable occupation, adjustment and efficiency in a 
chosen vocation, appreciation of the social values of the 
product of work, and efficiency in the expenditure of 
personal or family funds. 
4. Civic Responsibility 
Here are included the objectives of social 
understanding and justice, critical but tolerable judgment, 
and understanding of the contribution to the general 
welfare of scientific advancement, international 
cooperation, respect for law and order, the acceptance 
of civic duties, and devotion to democratic ideals. 
If we are to meet these objectives as stated, then we 
must have some method to indicate if we are or are not 
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following a desirable course of action. If we accept 
this social philosophy, then our instruction and materials 
should be aimed in this direction and our efforts should 
contribute to it. In order that our educational objectives 
do follow this pattern we must have some method of 
evaluating our course so that our program will be guided to 
these democratic objectives. The only method to date that 
can give us this guidance is a sound testing program. How 
are we to determine the course that our program is following 
unless we adopt a testing program that will guide and 
improve our educational systems? 
In meeting these democratic objectives more emphasis 
has been placed on the individualization of all educational 
activities. This trend makes it desirable to secure 
adequate information concerning each student, in the 
process of education the use of properly selected tests 
represents one of the most important techniques for the 
improvement of education. 
A complete testing program can be divided into four 
areas or catagories. These catagories would consist of 
ability tests, achievement tests, personality tests, and 
finally, interest tests. These four catagories would have 
two major functions: determination of the needs, abilities, 
interests, achievement status, and personality 
characteristics of pupils; and an appraisal of the outcomes 
of learning. 
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We must realize that testing per se is not necessarily 
desirable. There must be a purpose behind the testing 
program, and tests must be useful to the school and 
students in the achievement of some goal or end. 1 would 
go one step further and say that the tests which are 
administered should have a great deal of usefulness in 
evaluating the school because 1 question the value of some 
tests for individual students if the student does not 
request the test himself. I believe that the tests in most 
cases are more important in evaluating the school system 
than they are in evaluating the individuals. As counselors, 
we should not evaluate the student but he should do this 
himself. For the purposes of counseling, tests should be 
used to assist the student in evaluating himself, not to 
assist the counselor in evaluating the student. It is not 
what the counselor knows about the student, but what the 
student knows about himself, that is important. If the 
student is to make his own decisions, then he must make 
his own evaluations. This does not mean we should not have 
a group testing program because there are other uses of 
tests besides counseling, but it does mean that the students, 
teachers, and administrators should know why we test and the 
benefits they might derive from the testing program. These 
1/ 
benefits can be outlined as follows: 
l/Counseling and Guidance in Schools, matterson, C.H., Harper 
and Brothers Publishers, New York, New York, 1962, p. 147. 
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ADMINISTRATIVE PURPOSES: 
Determining emphasis to be given different 
areas of instruction. 
Measuring the progress (or changes) in the 
school from year to year. 
Identifying the changing character of the 
student body. 
Determining the appropriateness of the school 
curricula for students of differing 
characteristics or ability levels. 
Determining how well students are attaining 
educational goals. 
Evaluating curricular experimentation. 
Evaluating the school as a unit. 
Providing evidence for improvement of public 
relations. 
Providing information for outside agencies. 
Providing basis for student placement and the 
formation of classroom groups or curriculum 
tracks. 
Providing basis for pupil promotion or 
retardation. 
CLASSROOM PURPOSES: 
Grouping pupils for instruction within a class. 
Guiding activities for specific pupils, including 
individualizing of instruction. 
Determining reasonable level of classroom 
achievement for each pupil. 
Identifying pupils who need special diagnostic 
study and remedial instruction. 
Measuring class progress over a period of time. 
Appraising relative achievement within a class. 
Assigning course grades. 
COUNSELING AND GUIDANCE PURPOSES: 
Building realistic self-pictures on the part of 
pupils. 
Helping pupils to set educational and vocational 
goals. 
Helping pupils to choose an occupation or plan 
for further education. 
Discovering interests of which the pupil may not 
be aware. 
Improving counselor, teacher, and parent 
understanding of problem cases. 
Helping pupils select suitable courses of study. 
Predicting success in future educational work. 
Identifying superior or gifted students for 
scholarship purposes. 
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As you can see there is some overlap in the major 
purposes listed above. Moreover, the counselor will 
probably need to interpret the test results to the 
administrators and teachers and help to make the results 
useful to them. He will use the results with the 
administrators in determining needs of the school, with 
the teachers in evaluating individual students, and with 
students in determining individual needs. We should always 
keep in mind the primary guidance goal of testing is pupil 
self-understanding. And it only stands to reason that the 
student will benefit from the tests to the degree that the 
administrators, teachers, and counselors make use of the 
results. 
I would like to spend some time describing a testing 
program that covers grades 9-12. X will attempt to 
establish an adequate program that will cover the 
transition period from junior high school to senior high 
school and then continue with a program that will give the 
counselor, administrator, and teacher all of the 
information desirable for a sound educational program. It 
should be understood that there is no universal pattern of 
organizing a testing program that is applicable to all 
situations. There are some general principles which may 
be common to many systems, but in the last analysis the 
individual school has to evolve the specific details of the 
testing program in ways which best satisfy the local 
i 
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situation. Even after you organize the local testing 
program in the most effective manner, you cannot rest. 
You must be continuously searching for ways and means to 
improving the program. The program offered here is one 
that I have found successful in my experience and it is by 
no means implied that this program will be successful in 
any given local situation. 
Before going into an actual grade breakdown of the 
testing program it may be wise to consider what the 
objectives of the various type tests are. 1 would like to 
consentrate on four different types: mental ability tests, 
achievement tests, personality tests, and interest tests. 
The mental ability or intelligence tests provide an 
estimate of an individuals ability to learn by requiring 
him to perform mental activities that are regarded as 
evidence of intelligence. Such tests emphasize his 
knowledge of vocabulary and his ability to reason. Some 
tests in this category yield a single score based on both 
verbal and non-verbal questions, if all that is desired 
is an overall measure that will aid in the rough grouping 
of pupils or in estimating success in school, a single test 
score on a mental ability test will suffice, in most school 
situations, however, a test which provides both verbal and 
non-verbal scores is valuable as the results may be used in 
helping pupils make vocational and educational plans. 
The achievement tests measure specific outcomes of 
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instruction. The standardized achievement test, such as 
the Stanford Achievement Test, is a measure of achievement 
generalized to fit the typical curriculum in the country 
as a whole, and is not a measure of specific instruction in 
any one community or state. While the standardized battery 
does not take the place of locally made tests, it 
supplements them and provides a desirous basis for comparison 
of local performance with national norms. Any minimal 
program of pupil-centered testing should include achievement 
tests in the basic skills. Most schools feel that their 
basic responsibility is the teaching of reading, arithmetic, 
spelling, and mastery of the English language. Ideally, 
achievement tests should be given annually in every grade; 
in a minimal program a standardized battery should be given 
at least each time the curriculum changes notably. This 
information aids administrative decisions concerning the 
direction subsequent instruction should take. 
In selecting a test of personality adjustment it is well 
to make certain that it contains certain features. It 
should measure both personal and social adjustments, it 
should be concerned with the child*s morale and well-being 
rather than with the traits he may possess. Also, it should 
provide a thorough analysis of the various phases of 
personality adjustment. It should measure areas of 
adjustment which something can be done following the analysis 
and finally it should yield scores that can be used by 
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administrative officers to improve the mental health of an 
entire school or school system. 
An inventory of occupational interests so organized 
as to yield the following pertinent data should be 
selected. First, it should identify the student*s fields 
or areas of interest. When considered in relation to his 
health, status, personality, quality and degree of 
intelligence, such information assists greatly in the 
determination of a suitable occupation. Secondly, the pupil 
level of interest should be identified so as to reveal 
whether the individual favors occupational activities 
requiring a complex degree of competence, a large measure 
of skill and ability, or simply routine work. vastly, it 
should identify if the pupil*s interest is predominately 
verbal, computational, or manipulative. 
An interest test should, in order to avoid the halo 
effects which invalidate the results of some inventories, 
(1) describe activities rather than name occupations, and 
(2) provide the pupil with paired choices of activities 
rather than with lists of occupations to be checked because 
the former procedure yields more accurate results. 
The guidance department, in order to insure a 
cooperative program, should consult the members of the 
faculty before adopting a complete testing program. Such 
cooperation, though not essential, is strongly recommended. 
It would be advisable to meet with the faculty at the start 
22 
of the year and explain the purpose of a testing program. 
At this time a discussion could be held to determine what 
types of tests should be administered and when to give 
them. At the first meeting sufficient enthusiasm should be 
aroused so that everyone will give the program his full 
support. If such cooperation cannot be obtained, the 
testing program will die an untimely death. As 1 said 
before, the testing results must be of more value to the 
administrators and teachers in evaluating the overall 
program than to the individual students. If they select 
the tests which meet their objectives, the teachers will do 
a much better job in carrying out the testing program, and 
as a result, their teaching will become easier. Perhaps we 
could do more in the area of in-service faculty education 
to explain the meaning and use of test results. We should 
impress upon the teachers that this is not placing a new 
demand on their time as many believe, but it is actually 
making the work they already perform a little easier. The 
relationship between the classroom teacher and the testing 
program is a two-way street. In one direction the teacher 
aids the testing program by selecting and sometimes 
administering the tests, and in the other direction the 
teacher is assisted by the testing program in discovering 
the typical learning difficulties the individual students 
have, in discovering better methods of conducting courses, 
and by aiding the students to overcome their difficulties. 
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In spotting the potential failures or trouble areas early 
and in studying the cause of such failures, the teacher is 
able to prevent many problems which might arise out of the 
pupil*s inability to pass a course* Efficient testing 
involves systematic teamwork among all educational 
personnel: administrators, counselors, and teachers. 
To get the needed cooperation an in-service training 
program to give better understanding of the tests used and 
their benefits could be given to all the new teachers as 
well as any interested faculty member. In my experience 
this has been successful and is highly recommended. 
To avoid any entanglements with on-going class 
activities the group tests should be administered during 
group guidance classes or during study periods. The 
teachers should be told a few days in advance of the 
testing date so that they may plan their work accordingly. 
If the teachers take part in the selection of the tests, 
they will know when the tests are to be given but will 
still need a reminder. With some tests it will be 
impossible not to run into another teacher’s class time, 
and when this situation arises, be sure to point out to the 
teacher well in advance why the test was scheduled at that 
time. In all cases tests should be administered in a 
large enough room and one that will be free from annoying 
disturbances. 
The following type tests should be administered during 
the four year period: 
Grade 9 
Ability 














College Board Tests 
I would also suggest the following as a possible 
combination of tests to be used: 
Grade 9 
Terman McNemar Test of Mental Ability 
Iowa Test of Educational Development 
Iowa Silent Reading Test 
Kuder Interest Test 
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Grade 10 
California Test of Mental Maturity 
Iowa Test of Educational Development 
Grade 11 
Preliminary Scholastic Aptitude Test 
National Merit Scholarship Qualifying Test 
Kuder Interest Test 
Iowa Test of Educational Development 
Grade 12 
Iowa Test of Educational Development 
Scholastic Aptitude Test 
College Board Achievement Tests 
The tests suggested are all group tests* In addition 
to these tests the school counselor should be trained to 
give the individual tests, and these should be used when 
the counselor, student, and administrator feel they are 
necessary. 
The cost of the testing material used will be another 
factor to consider. The program suggested is an 
inexpensive one and the materials are reusable. When test 
booklets are reused, care must be taken to see that all the 
booklets are returned. Once the booklets get into the 
hands of the students, the results of the test will not be 
worth the time it takes to give the test. The price of 
tests can be obtained from catalogues put out by the firms 
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publishing these tests. 
Finally, I would say again that these tests are given 
for the ultimate benefit of our students. Their parents 
are entitled to know what use is being made of the tests 
and what the actual purpose of the tests are. To best 
inform these parents, seminars may be held and at this 
time the testing program can be explained and perhaps the 
counselor could experiment with the group by having them 
take one of the tests. This will be the first step in 
insuring a community understanding of the testing program. 
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Placement 
Without the placement service the guidance program 
would be incomplete. Encompassed in the broad area of 
placement is educational placement both within the 
secondary school and outside the secondary school, and 
vocational placement for the graduate and the dropout. 
It is not my purpose here to imply that one is more 
important than the other or that only one should be 
undertaken in the school setting. Many books and articles 
have been written stressing the need for educational and 
vocational placement, but 1 will confine my remarks to 
factors the counselor must make the student aware of in 
selecting an educational institution. 
There are many factors the student must consider 
before making his choice as to which school he will attend. 
If a student has determined and realized what his 
educational goal is and he is in the process of attempting 
to find a school which will best meet his needs, he must 
then consider or reconsider such facts as these: his 
educational needs and desires; his personal characteristics; 
the requirements for admission to an institution; the 
expenses of attending that school and his ability to meet 
these; the opportunity for partial self-support; the 
availability of scholarship and loan funds; the location of 
the institution; the living accommodations; the job 
placement services for graduates and former students; the 
28 
student extracurricular organization; and the accreditation 
status of the school. 
The high school student on the average is not well 
versed on the factors he should consider on the selection 
of a college. It is up to the counselor to illuminate 
these important factors to him. There are numerous ways 
to make such information available; that of group orienta¬ 
tion, brochures, bulletin boards, etc. The prospective 
college student will need all the help and advice he can 
get which will help and enable him to make a wise and 
correct choice. 
Once a student*s list of colleges has been reduced 
to the handful or so that he wishes to consider further, 
he will need to study more carefully to decide on the 
three or four that have the greatest appeal to him. 
There is one important thing for the student to do and that 
is to make a visit to those colleges which he has left on 
his list. Thus, he may determine his own likes and dislikes 
for each of the colleges through first hand observation. 
, He should have already learned about the courses 
offered, training of the faculty, admissions requirements, 
library facilities, costs, and location through catalogs, 
directories, college representatives, alumni, and students 
now attending the college. Now he should visit each 
college to find out about the physical plant and equipment, 
living conditions, social life, type of student body, 
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school spirit, and the like. There can be no adequate 
substitute for an actual visit to a college if the student 
wants an accurate and realistic description and impression 
of what it will mean to him as a student. There is little 
excuse for a student and his parents not to visit the few 
colleges in which they are most interested, particularly 
if the student lives within a two or three hundred mile 
radius of the colleges he has chosen. They can make it an 
outing or a vacation trip so that both the student and the 
parents can share the same interest and enthusiasm in the 
selection of the best college. 
Some suggestions for college visits which may interest 
and assist the student and his parents in making the most 
of the opportunity for gaining pertinent information are 
listed below. The visit will be a new experience for both 
student and parent and will be of the most value if the 
counselor would point these out. 
1. Plan to visit the college at a time when they are 
in regular session so that you can see them in 
action and observe the students in their daily 
activities. You will get a better idea of the 
type of student who is attending this college 
and of the real college life of the respective 
institutions. To visit at Homecoming or at the 
time of the "big game" is apt to give you a 
misleading impression. 
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2. Arrange for your visit by writing or calling the 
college in advance whenever it is possible to do 
so. Then someone will be expecting you and you 
stand a much better chance of seeing the director 
of admissions, dean, chairman of the scholarship 
committee in case you are applying for one, and 
perhaps one or more of the professors in the 
department of your major interest. However, don't 
let your failure to make advanced arrangements 
prevent you from visiting a college if the 
opportunity to do so should arise unexpectedly. 
3. Allow plenty of time for your visits and don't try 
to visit more than two colleges in a single day. 
4. It is sometimes a good idea to wander about the 
campus either before, or after your visit to the 
admissions office in order to observe and talk to 
some of the students. Studies indicate that the 
■ / 
viewpoints and advice of students currently 
attending a given college are among the most 
influential factors in determining whether or not 
a prospective college student will enter there. 
5. There are many things a prospective student will 
want to see while at the college, perhaps the 
following suggestions will be helpful to the 
visitors 
a) Go to the office of the director of admissions, 
31 
who will ordinarily be your contact person at 
the college unless you know personally someone 
of the administrative staff or faculty. It is 
always a good idea to see the college 
authorities first and let them refer you to 
others or arrange for a guide. 
b) Be sure to see the library and its physical 
facilities. A good student will spend many hours 
there every week. Does the library particularly 
seem to have good lighting facilities? Is there 
plenty of room or does it seem crowded? 
c) Ask to be shown through one of the dormitories 
for as a freshman you will probably be living 
there. Mote the size, furnishings, cleanliness, 
lighting, heating, location, and other features 
of the rooms. Is the donnitory where you will 
live of fire-proof construction and are the fire 
escape facilities adequate? What are the dorm 
regulations? Will you room with another and if 
so how many others? If you desire to have a room 
by yourself, are there single rooms available? 
You should find out also the cost of the various 
rooms in the dormitories. 
d) Visit the college dining hall or cafeteria and 
other places where many of the students 
customarily eat. If feasible, arrange to eat a 
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meal with the students. An eating place should 
be relatively free of confusion and provide a 
wholesome atmosphere for relaxation and 
enjoyment during your meal hour. 
e) Ask to see the recreational facilities of the 
college, both outdoor and indoor. Does the 
college have a student union? How adequate are 
the gymnasiums, swimming pools, tennis courts, 
and handball courts? Does the college offer a 
rich program of extracurricular activities for 
its students? 
f) In what kind of town is the college located? 
Is the college an important factor or only a 
relatively minor one in the community in which 
it is located? What advantages does the 
community surrounding the college possess for 
students? Does it provide for reasonably good 
opportunities for recreation off-campus? Does 
the community through its churches, clubs, and 
civic organizations indicate a sincere interest 
in the student body of the college? 
g) If the college is strictly of the men's or 
women's type, what provisions are made for 
students to meet members of the opposite sex at 
parties, dances, and other functions? 
h) What about the spirit which prevails in the 
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student bodyV is the college atmosphere 
seemingly good? Do the students seem to be 
democratic in their actions? Do the students 
seem to be serious about their work or is 
there an attitude of indifference? Does the 
student body as a whole seem to be a happy one? 
Is it the kind of group in which you think you 
would like to become a member? 
The student, of course, will think of many other 
questions he might desire to ask or inquire about on his 
visit, hence the above list is in no way meant to be all 
inclusive but merely suggestive. 
As the student goes about visiting the several colleges, 
he will naturally decide which ones seems to have more 
appeal than the others. After he has completed his college 
visits, he should contact his counselor to discuss the next 
step in further reducing the list of those to which he will 
apply for admission, if students, parents, and counselor 
have carefully evaluated all factors in the situation and 
have chosen the colleges well, he should experience no great 
degree of difficulty in gaining acceptance to one of the 
two or three colleges which the student considers to be good 
for him. 
Many times a student will find that he is not ready for 
a four year college. Either he cannot afford it or he 
cannot gain entrance to the school of his choice, in these 
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cases the community college or the junior college may be 
a more realistic choice for the youngster. They are 
institutions which provide two years of instruction that 
tend to be equal in grade and quality to that of the first 
two years of a four year college. A few junior colleges 
admit students who have completed the tenth grade, the 
course then being of four year duration but not advancing 
beyond the second year college level. The majority of 
junior colleges, however, are of the two year type, 
corresponding to the thirteenth and fourteenth years of 
school. The following remarks are limited to this type of 
junior college. 
Too few students and parents fully appreciate the 
excellent training opportunities offered in junior colleges, 
community colleges, and technical institutions, in no 
sense should one feel that the training in these schools 
is necessarily inferior to college training in a four year 
school, or that there is a loss of prestige if a person 
attends a two year college. "The true measure of the value 
of any program for further training for any student is 
whether or not the one selected adequately meets the 
v 
student *s needs." 
It may be that a two year school is a better answer to 
a particular student's educational needs than a four year 
l/Dunsmoor, Clarence C., and Davis, Oliver C., How to Choose 
That College, Bellman Publishing Co, Boston, Mass., 1955, 
p. 14. 
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college, particularly if the person is one of the 
following types of students: 
1* Those who desire to secure vocational training 
in preparation for entrance to highly skilled 
or technical positions on the semi-professional 
level* 
2. Those who wish to prepare well for a vocation 
over a two year period, but who want to secure 
some good, general, and cultural training along 
with it. 
3. Those who desire to have a few years of college 
life away from home and the home town as a part 
of their total educational experience. 
4. Those who do not care to attend school more than 
two additional years beyond high school for one 
reason or another. For instance, some women may 
be planning to be married and to establish a home 
relatively early in life. 
5. Those who have considerable problems of financing 
their first two years of college education, at 
least on a four year basis. 
6* Those who may wish to take their first two years 
of college on a day-school basis at or near home, 
as a matter of economy or convenience. 
7. Those who may not rank in the higher brackets 
academically, but who may desire to attend college 
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for awhile and where the admission requirements 
are not quite as difficult to meet or the 
academic pace is not quite as rapid as it is in 
a four year college. 
Many junior colleges are preparatory in their functions, 
especially the smaller ones and are organized mainly to 
prepare students for the upper years of college. This means 
that if a student attends such a two year school, he will 
transfer at the end of his second year to some college for 
the next two years of college work. The student and 
counselor must make certain that the college to which the 
student expects to transfer later will accept with full 
credit the work taken at the junior college. ±n some cases 
the student might write the registrar of the college to 
check on the possibilities of transferring credits and to 
inquire about any special courses he should take or not 
take* 
One of the most interesting developments in the two 
year schools is the community college. They seem to be doing 
a good job of providing work of the preparatory nature at 
the junior college level. The majority of the students plan 
to take four years of study leading to a bachelor's degree, 
but take the first two years of work in the so-called 
“core" program which consists of English and humanities, 
and the sciences and social sciences. They then transfer 
to another college lor the third and fourth year of 
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training. 
Many junior colleges are largely terminal in their 
functions—they aim to prepare students directly for 
entrance to semi-professional and skilled vocations upon 
completion of the second year of work. Some of the best 
work of this type is done in the so-called technical 
institutions. The basic purpose of the technical institute 
is to provide a well rounded program of vocational 
training for such occupations as agriculture, food 
administration, mechanical technology, laboratory 
technology, and many others. Most of the curricula are 
two years in length, although a number of courses of shorter 
duration are sometimes offered. 
The agricultural and technical institutes are well 
exemplified in JMew York by the two year, state-supported 
institutes at Alfred, Canton, Cobleskill, Delni, 
Farmingdale, and Morrisville. These schools are free to 
state residents and offer a broad range of curricula for 
agriculture and related occupations. Similarly, the 
institutes of applied arts and sciences in the same state 
at Binghamton, Brooklyn, Buffalo, Utica, and White Plains 
are good examples of their type. Such schools as those 
mentioned above provide a splendid opportunity for further 
training at the junior college level for a great many 
students who desire a practical, well-balanced training 
for the vocations with which they are concerned, other 
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junior colleges of the terminal type organize their 
program in such a way that they also provide on a two 
year basis, a well-rounded program of general and cultural, 
as well as vocational education for those high school 
graduates and adults who might otherwise have no 
opportunities to secure such educational advantages* 
This is sometimes known as the community college idea and 
presents a fine opportunity for a person who lives in or 
near a community which has one. In some states the community 
colleges are tuition free to residents of the city or 
immediate vicinity in which they are located, jbong beach 
City College, Long Beach, California with its liberal arts, 
business, technology, and general divisions is a good 
example. 
Junior colleges may also be classified as public and 
private. Publically supported junior colleges are much 
more common in the west and far west with the states of 
California, Iowa, and Texas being among the leaders in 
establishing such institutions. Many times they provide 
free tuition to residents or at any rate have very low 
tuition charges. Private junior colleges are more often 
found in the eastern half of the United States. Tuition 
rates and cost for attending these schools are about the 
same as those for four year colleges in their respective 
areas. 
The western states seem to be taking the lead in new 
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ideas about admission policies also. There is a growing 
trend toward admission of students to colleges without 
specifying a definite pattern of subject requirements 
which must be met by all applicants. This has become the 
policy of a number of colleges in the middlewest, the 
Rocky Mountain Region, the South, the Pacific Coast area, 
and to a lesser extent of some colleges in the East. 
Under this plan if you have satisfactorily completed 
requirements for graduation from your high school and it 
meets the approved standards of instruction of your state 
and regional area, the student may be admitted to college. 
This implies, of course, that the student*s marks are 
adequate for the curriculum that he proposes to follow 
and that his personal qualifications are satisfactory. 
"Graduation from an accredited high school; 15 units, but 
no set pattern of subjects is required; however, not more 
than five units should be in non-academic subjects; rank 
u 
in upper half of class." The above policy should not 
be interpreted as a definite lowering of the standards for 
admission to a given college. Rather, the idea is to give 
the student more freedom in planning a program of high 
school subjects. Generally speaking, it means these 
colleges are easing up somewhat of their foreign language 
and mathematics requirements. They are still interested 
1/ Ibid, p. 19. 
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in having applicants well rounded in their preparatory 
programs, especially in English, social studies, science, 
mathematics, and languages. They don*t want the student 
to have any serious gap in his foundational work for college. 
Some students will prefer to take more work in the science 
area, for instance, and less in the languages but having 
satisfactory minimums in each. The major a student wishes 
to follow in college will largely be determined by the 
emphasis a student places on the type of course he takes 
in high school. 
Though a suitable record in any high school should be 
sufficient for entrance to a college, it is the counselors 
responsibility to advise the student to check carefully 
with the latest college catalog of the institutions in 
which he or she is interested to make certain that the 
student also meets any other additional or unusual 
requirements. If a student desires to improve his chances 
of admission to the college of his choice, he should 
endeavor to have more than the minimum entrance 
requirements specified by the college, presenting a 
record with deficiencies should be done only under 
unavoidable circumstances. Most such deficiencies can be 
avoided by long term educational planning by the counselor 
and the student. Here are a few general observations or 
suggestions which may be of help to the student as he plans 
his preparation for college in the years preceding entrance. 
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Not all will apply to every student or to any particular 
college, but a great many prospective college students 
have found them helpful. 
1. A major in science or mathematics on the high school 
record will often strengthen the student’s case 
with college admissions officials, even though 
it may not be required for the particular college 
or curriculum for which the student is applying. 
2. While a great many colleges no longer require 
foreign languages for admissions, at least two 
units of a foreign language will probably improve 
the chances of the student for acceptance in a 
considerable number of them. 
3. The college preparatory program should generally 
include not more than three or four units in such 
courses as home economics, shop, art, music, or 
business since these subjects are not counted 
toward meeting the required admission units in 
certain colleges. 
4. If a student is a prospective engineering student, 
be sure he includes chemistry and physics in his 
program, even though both may not be specifically 
required by the college he hopes to enter. It 
will help him considerably to have both as a 
foundation for his freshman work in college. 
5. The student should not fail to include at least 
one year of a laboratory science (in many schools 
this will be biology, chemistry, or physics) in 
his college preparatory program, in addition to 
any general science course offered in the ninth 
grade. 
6. If a student desires to train for nursing, be sure 
she takes chemistry, biology, and at least one 
year of algebra and plane ge cane try as part of her 
academic program. Also, if she is a strong, 
average, and a good student interested in nursing, 
it is strongly recommended that she plan to take, 
if possible, the four year training program which 
will give her both the R.N. and b.S. degrees. 
7. Intermediate algebra is the basic working tool 
for any student who plans to prepare in college 
for entrance to a mathematics or science vocation. 
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If a student is one of these, he should be sure 
to master it exceedingly well in high school. 
He should take it for a full year instead of 
just one semester, if possible. 
8. Typing is a good course for every college 
preparatory student to include in his program, 
since the typing of papers often improves their 
quality and mark received in both high school and 
college; furthermore, when they have mastered the 
ability to type, they can write more rapidly and 
efficiently than if they rely upon longhand. 
9. If the school offers a course in ”speedwriting'* 
and the student can fit it into his program, it 
will greatly improve his taking notes in classes 
where lecturing is a common method in instruction, 
as it is in most colleges. However, mastery of 
shorthand for this purpose is not feasible for 
most college preparatory students, since it 
usually requires you to have two years of study 
and practice to attain proficiency in its use. 
10. If the school offers a course in public speaking, 
be sure the student includes it in his program 
for it will help him greatly to think on his 
feet—an important asset to,any high school or 
college student and adult.» 
In any long range planning program you cannot f orget 
the college board tests. Because of the large number of 
applicants and the resulting need for greater selection of 
students on the part of colleges, there has been a steady 
increase in the number of colleges which require their 
applicants for admission to take the College Entrance 
Examination Board Tests. The tests are comprised of two 
parts: the Scholastic Aptitude Test and the Achievement 
Test. 
The Scholastic Aptitude Test is a psychological test 
l/lbid, p. 19 
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of the objective type and includes both a verbal and a 
mathematical section. They constitute what is called the 
MMorning Program.” It is often recommended that the 
Scholastic Aptitude Test be taken in March or May of the 
junior year. A few colleges require this, and many 
students like to take them in the eleventh grade for 
experience purposes in the hope that they will be able to 
make better scores in the senior year. If taken merely 
for practice purposes, it is probably desirable not to 
have the scores sent to the colleges unless the specific 
college requests them. Since some of the colleges require 
that the student take the boards in the junior year, it 
would be wise for the student to check early on this 
question, jno special subject matter preparation is 
expected of the student. 
The Achievement Tests are of the objective or 
restricted-response variety and make up the "Afternoon 
Program.M The student is expected to select the correct 
answer from a number of possible responses offered. 
There is no preparation for these tests other than sound 
training in the basic studies covered. The student may 
take, at most, three of these tests, one of which should 
be English. These are usually taken by high school students 
in March of their senior year, although a few colleges 
specify that they be taken in January of that year. Many 
women1s colleges require one of the tests to be in a 
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foreign language, while engineering schools would prefer 
the test in the intensive mathematics level 11. The 
student may be instructed by the college regarding the 
tests to be taken in addition to English, and occasionally 
the student is permitted to exercise an option in the 
fields in which he is to be tested. 
Every candidate is required to file with the college 
Entrance Examination Board a formal application for 
examination and to pay an examination fee. Application 
forms can be secured by addressing the College Entrance 
Examination Board, Post Office Box 592, Princeton, iuew 
Jersey. The application should specify the date on which 
the student wishes to take the test, and the counselor 
will announce the dates available, along with the deadline 
for filing the application. Examination fees should 
accompany the application and should be made payable to the 
College Entrance Examination Board. The fee for the SAT 
when taken alone is $4.50; for the SAT and one, two or 
three Achievement Tests, the fee is $11.25; for the 
Afternoon Program only, the fee is $6.75. As the prices 
change yearly, you should consult the latest edition of 
the C.E.E.B. Handbook for any changes. Every school should 
have at least one copy available. 
The use of these scores make it possible for college 
admissions officers to evaluate their candidates on the 
same basis. The academic promise of a candidate from 
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Maine can be accurately compared with the academic promise 
of a candidate from California. Another important factor 
is that the performance of a candidate who takes the SAT 
in December can be accurately compared with the performance 
of a candididate who takes the test in March. Contrary 
to what some people believe, a candidates score on the 
SAT is in no way affected by the ability of other students 
taking the test at the same time. This means that a score 
of 600 means the same thing no matter what form of the test 
is given or what date the test is taken on. 
The test scores are added to the school record partly 
because they make it possible to compare students from 
different schools, and partly because they tend to confirm 
the individual’s record or call attention to differences 
between his record and his ability. The SAT measures 
certain kinds of ability-reading, ability to understand 
and use words, and the ability to reason with words and 
numbers. Since these abilities are closely related to both 
school and college success if a student has done well in 
school, he will probably do well on the test and in 
college. If he has not been a good student, he probably 
will not do well on the test or in college. High test 
scores and a poor school record often mean that the student 
has not done his best in school. A high score, however, 
does not mean that you are automatically accepted into the 
college of your choice nor does it mean that you will be 
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successful in college. It cannot compensate for mediocre 
preparation for college work any more than a strong body 
can compensate for lack of exercise and training in 
athletics. On the other hand low scores can often be 
counterbalanced by an academic record which is good enough 
to demonstrate that the student*s purpose is steadfast and 
that he is ready to take college courses. 
Clearly then, a great many intangibles, both personal 
and intellectual, are involved in the college's evaluation 
of the individual applicant. It is also true that the 
collegers decision may be influenced by other considerations 
which force it to make hard choices between individuals. 
Things such as the number of students that can be admitted 
and the range of ability and interests that may be sought 
for the freshman class are considered. In other words the 
college's decision is not always determined wholly by the 
individual*s ability to do school work. Each applicant 
must be compared with every other applicant against the 
entire class that is to be admitted. This means that the 
test scores have no set value in college admission, nor do 
they have passing or failing levels since college 
requirements vary. It would be safe to assume, however, 
that the higher your score on the SAT the better your 
chances are to be accepted at a college. 
The SAT scores have been selected for discussion here 
because this is the college board test taken by the greatest 
47 
number of students. Many of the same things could be 
said about the Achievement Tests. The scores are 
expressed in the same way as the SAT scores. A full 
explanation of the Achievement Test scores depends on 
factors best interpreted by the school counselor. The 
courses the student has taken, the number of years of 
study in a subject, the student's own particular interests 
and abilities must be considered. These individual 
factors prevent my giving a more detailed and meaningful 
explanation at this time. 
These are many of the factors that X have found 
students must consider in choosing an educational 
institution after high school, it is the duty of the 
school counselor to call the student's attention to these 
facts. As I have previously stated, I do not feel that 
educational placement is more important than vocational 
placement, and the only reason I have confined my remarks 
to educational placement after high school is the fact 
that it has meaning to me in my present position. 
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Conclusion 
As we have seen, the largest areas of the guidance 
activities center around counseling, testing, and 
placement. In the high school setting counseling may be 
influenced by one of the three major schools of thought 
on that subject. We have seen the many advantages and 
disadvantages of the counselor-centered, client-centered, 
and eclectic schools of counseling* The counselor, 
regardless of the school which has influenced him, can be 
a successful counselor. We have seen that the type of 
activity the counselor participates in does not make him 
successful, but it is the counselor as a person that is 
important. If he has the right attitude toward young 
people and helping them, he will achieve some degree of 
success. 
The testing program should be used primarily to 
evaluate the overall educational program and not to 
evaluate the student. We have seen that it is not the 
counselors duty to evaluate the youngster, but it is the 
responsibility of the student to do this. The objectives 
of the ability tests, achievement tests, personality tests, 
and interest tests were discussed along with the benefits 
the administrators, teachers, and counselors may derive 
from them. It was also demonstrated that in order to 
receive the maximum value from the testing program, you 
must first have full faculty cooperation. 
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Only one aspect of placement, namely educational 
placement after high school, was discussed. It was shown 
what an overwhelming task it is for the student to choose 
a school. One of the ways we can make it easier for the 
student to do this is to have him make long range plans. 
In the long range plans everything from college visitations 
to college board tests should be considered, pointed out, 
also, was the fact that a four year school is not always 
the answer to the student's problems. Perhaps a two year 
junior college, technical school, or community college will 
best meet the needs of the student, and meeting the 
educational needs of the student should be the prime 
consideration in selecting a college. 
It must be emphasized again that I have not 
necessarily tried to help other people understand the 
counseling theories or guidance activities, but 1 have 
tried to strengthen my own way of thinking about them. It 
was not intended for this paper to be a comprehensive 
report of the guidance services but of areas that are 
important to me. It has helped me to understand more 
clearly the meanings in my experiences and to perceive 
more sharply the ways in which I have found it meaningful 
to relate to students, teachers, and administrators; and 
thus I have found more definitely the direction which is 
meaningful to me in my own professional life. 
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